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Effective Educational Practices

80-90%
Students Without 

Serious Problem Behaviors

5-15%
At-Risk For

Problem Behaviors

1-7%
Chronic, 
Intense
Problem 
Behavior

Universal/PrimaryUniversal/Primary
Decrease New Cases

Selective/SecondarySelective/Secondary
Decrease Current Cases

Individual/TertiaryIndividual/Tertiary
Decrease Intensity, Severity of Current Cases

Universal / Primary 
Prevention

80-90%
Students Without 

Serious Problem Behaviors

Universal Prevention

ÄApplied to All Students the Same Way

ÄGoal: Keep Minor Problems From 
Developing Into More Serious Ones

ÄEmpirically-Based Strategies
Â Creating Schoolwide Behavior Expectations 
Â Skills Training (Social, Problem-Solving)
Â Positive School Climate / “Host” Environments
Â Effective Academic Instruction & Classroom Mgmt

Pre-Assessment

Student Level
“What is the 
hypothesized 

function of problem 
behavior?”

Classroom / Ecology
“Is student receiving 

the primary 
intervention?”

Intervention (Decision)

ÄReview data from classroom 
assessment and FAST sheet

ÄDetermine if targeted level 
intervention needed at
Â Classroom Level  and/or
Â Student Level

ÄChoose specific intervention

ÄOne Month Review 
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Assessment of Classroom/Ecology 

Name:      Date:     

Praise Ratio 

Praise Ratio:   ___ praise statement to every ____ neutral and negative statements. (4:1 Goal) 

Level of Student Engagement 

 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20

Following Directions       

Rule Break       

 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40

Following Directions       

Rule Break       

Following Directions/Engaged in Learning:   _____/40 =  ____%   (Goal: 80%) 

Disruptive Behavior/Rule Breaks :    _____/40 =  ____%   (Goal: <10%) 

Tally Count Notes/Phrases For Reference 
A.  POSITIVE:               
Nonspecific                      
(eg “Good job!)                            

Behavior Specific
(eg,“Nate, good job following my 
direction!” 

B.  NEUTRAL:

C.  WARNINGS, NEGATIVE: 



Individual / Tertiary 
Intervention

1-7% Chronic, Intense
Problem Behavior

Individual/Tertiary Intervention

ÄApplied to Individuals Already Exhibiting 
Serious Behavior Problems

ÄGoal: Decrease Intensity/Severity of 
Problems; Prevent Further Escalation

ÄEmpirically-Based Strategies
Â Function-Based Behavior Plans
Â Multi-Systemic Therapy 
Â Treatment Foster Care
Â Functional Family Therapy

Specific Interventions (for BSP)

Ä Behavioral Contracting

Ä Self-Management

Ä Choice-Making 

Ä Behavior Education Program (BEP)

Ä Peer-Mediated Interventions

Ä Use of Praise / Attention

Designing Effective 
Behavioral Contracts

Things to Do
Define Behavior
Select Reward(s)
Define the Criteria
Negotiate
Write
Sign
Plan for Review

Step 1: Define Behavior

Ä Define the Specific Behavior for Which 
the Contract Is Being Implemented

Â What Behaviors Do You Want to Increase 
or Decrease?

Â Good Definitions Are                       
Descriptive, Concrete,                     
Observable



Step 2:  Select the Contract 
Rewards

Ä Basic “Rules”
Â Motivating
Â Inexpensive
Â Require Little Time

Ä Create Menu Prior to Negotations

Ä Jackpot! The Online Reinforcer Survey 
Creator  (www.interventioncentral.org)

3:  Define the Criteria

Ä Criteria Includes:
Â The Behavior
Â Amount of Reinforcement
Â Time Limits

Ä Use Cumulative, NOT Consecutive 
Criteria!!!!!!! WARNING:  

Frequent Mistake in 
Designing a Contract!!!

Bonus and Penalty Clauses

Ä Bonus Clause – For Meeting Criteria in 
Less Time (“Exceeding Expectations)

Ä Penalty Clause – For Not Making Any 
Progress 
Â Only If Necessary
Â Keep Consequences Small                               

and Mild

Negotiation Rules

Ä Behavior

Ä Rewards

Ä Criterion

Contract



Contract 
 
 
I,        , agree to do the following: 
 
 Behavior 1:          
 Behavior 2:          
 Behavior 3:          
 
 
When:         
 
How Well:        
 
 
If I am successful, I will receive        , 
given by           , on    . 
 
 
Bonus Clause           
              
 
Penalty Clause          
              
 
 
 
              
     Student Signature   Date 
 
 
              
     Teacher Signature   Date 



Self-Management

Self-Monitoring

Ä Children observe own behavior and
record own behavior

Ä “Self-Observation” + “Self-Recording” 

Ä Reactive Effects

Self-Monitoring

Ä What Behavior Do You Want Your Student 
to Self-Monitor?

Ä What Cueing Device  (If Any) Will You Use?

Ä How Will Your Student Self-Record?

Ä Train Using Examples/Nonexamples             
of Behavior Child Will Monitor

Ä (Set Timer)

Ä Ask Question

Cautions Related to 
Self-Monitoring

Ä Distracting Potential of Cueing Device
Â Intervals Must Be Random!!!!

Ä Child Might Forget to Self-Monitor

Ä Discriminating May Be Difficult

Ä Might Lose Interest in Procedure

A General Self-Management 
Technique (“Matching”)

Rhode, Morgan, & 
Young, 1982

“Matching”
(Comparing Against a Standard)

Ä Child Evaluates Behavior For a Specific 
Period of Time
Â 0-5 Point Scale (0=Unacceptable, 

5=Excellent)

Ä Adult Independently Rates Behavior
Ä Points Earned Based on How Well Match
Â Exact Match - Points Plus 1 Bonus Point
Â Within 1 Point - Keeps Points Gave Self
Â More than 1 Point - No Points Earned



Sample 
Self-Management Form

Behaviors My
Rating

Teacher’s
Rating

Points
Earned

Completed my
work

012345 5 6

Kept eyes on
teacher during
instruction

012345 1 0

Total Points 6

Self-Management Program:  
Stage 1 (Token Economy)

1 Clearly define behaviors to be targeted
2 Determine your rating system (eg, 0-5)
3 Determine your reward menu
4 Teach the child your expectations

« Be consistent in your ratings
« Remember to utilize the full range of ratings

Math
Completed My Work          1  2  3  4  5
Kept My Eyes on Teacher  1  2  3  4  5

Language Arts
Completed My Work          1  2  3  4  5
Kept My Eyes on Teacher  1  2  3  4  5 

Science
Completed My Work          1  2  3  4  5
Kept My Eyes on Teacher  1  2  3  4  5 

Self-Management Program:  
Stage 2 (“Matching”)

1 Select a restricted time period or subject 

2 Give child self-evaluation form
« Tell child they will give themselves a rating at 

the end of the period
« Tell child you will also be rating them, and 

they will earn points based on how well you 
“match”

Self-Management Program:  
Stage 2 (“Matching”)

1 Select a restricted time period or 
subject 

2 Give child self-evaluation form

3 At end of period, independently rate 
child and then approach to compare 
ratings
« Total points to be exchanged later
« Build in contingency for arguing

Self-Management Program:  
Stage 3 (“Fading”)

Ä Make longer work periods to be rated

Ä Increase criteria required for 
exchanging points for rewards 
(“inflation”)

Ä Have periodic, random “matching” 
challenges

Ä Eventual reliance on self-ratings 
only



Sample Self-Management Forms 
 
Name             
 

Behaviors My Rating Teacher’s 
Rating 

Points 
Earned 

Stayed in seat 0  1  2  3  4  5   

Raised hand before talking 0  1  2  3  4  5   

Following directions first time they were given 0  1  2  3  4  5   

TOTAL POINTS  

 
 
 
 
Name     
 
 
How Did I Do?     0 1 2 3 4 5 
 
How Did The Teacher Think I Did?  0 1 2 3 4 5 
 
How Many Points Did I Earn?      
 
 
 
 
                            How Did I Do??? 
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Choice-Making

Do Your Work 
Here or There?

Math or 
Reading?

Pencil or Pen? Sit or Stand?

Opportunities for Providing 
Choice Unlimited!!!

Ä Rephrase Statements
Â Do you want to get your coat or should I?
Â Want to start with this arm or that arm?
Â Want to wear your collar up or down?
Â Do you want to zip the rest of the way or 

not?

Ä Provide 1-2 Choices Per Activity

Ä Give Choices With Similar Outcomes

Choice-Making

Ä Choice Among Objects or Activities
Ä Choice of Partners for Activities
Ä Choice of Sequencing Steps Within a 

Task
Ä Choice of Scheduling Activities
Ä Choice of Where Activity is Performed
Ä Choice of Amount of Assistance Given
Ä Choice of Working Conditions

Use of Praise/Attention

Oldies But Goodies…

Ä High Rates of Praise for Prosocial
Behavior (General)

Ä Differential Reinforcement of Other 
Behavior



 
 
 
 
 
 
 
 
 
 
 
 
 
 

Name   
Date, Time, Activity   
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